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Abstract

This study aimed to examine the effectiveness of a nonviolent communication training package
based on Rosenberg’s model on Interventionist disciplinary approaches and Ineffective social
problem-solving among novice teachers in Tehran. The research employed a quasi-experimental
design with pretest, posttest, and follow-up phases, including a control group. Thirty novice
teachers were selected through convenience sampling and randomly assigned to experimental and
control groups. The experimental group received a ten-session nonviolent communication training
program. After the intervention, both groups completed the Disciplinary Beliefs Questionnaire and
the Ineffective Social Problem Solving Questionnaire in the posttest and follow-up stages. Results
of repeated measures ANOVA indicated that, compared to the control group, the experimental
group showed a significant reduction in interventionist beliefs, and this effect was maintained over
time, demonstrating the stability of the intervention outcomes. In addition, the program led to a
decrease in impulsivity, one of the components of Ineffective social problem-solving, and this
effect remained stable over time. Overall, findings confirmed the effectiveness of nonviolent
communication training and emphasized the importance of implementing this program in
educational settings, particularly for teachers.
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introduction

The type of intervention adopted by teachers when confronting challenging student behaviors
reflects their underlying beliefs and attitudes and can lead to diverse outcomes (Lewis et al., 2005;
[jaz et al., 2024). Within the non-interventionist approach, which is grounded in humanistic beliefs,
emphasis is placed on the student’s capacity for self-control and self-awareness rather than teacher
control (Wolfgong, 2009). In contrast, the interventionist approach assumes that the causes of
student misbehavior should be identified through observation and analysis of environmental
influences on behavior, drawing heavily on behaviorist principles (Martin & Shoho, 2000).

On the other hand, research has highlighted social problem-solving as a key skill in managing
student behavior and as a critical factor influencing the quality of teacher—student relationships
(Mustafa et al., 2024). Effective problem-solving requires a positive orientation and the ability to
understand others’ perspectives, whereas ineffective patterns are typically associated with negative
orientation, impulsivity, and avoidance (Sylvia et al., 2015; D’Zurilla & Nezu, 2007). Accordingly,
teachers’ social problem-solving abilities affect not only the classroom climate but also their
emotional and disciplinary responses.

It appears that the focal point linking both variables—disciplinary beliefs and social problem-
solving—are effective communication. One contemporary approach to effective communication is
Nonviolent Communication (NVC), introduced by Rosenberg (2003b). NVC is an interpersonal
communication process aimed at cultivating empathic listening and honest expression of feelings
and needs. Through understanding the underlying emotions and needs behind students’ behaviors,
teachers can replace punitive actions with constructive and empathic dialogue (Rosenberg &
Chopra, 2015).

Extensive empirical evidence supports the effectiveness of the NVC approach in improving
challenging behaviors in educational settings (Ben-Yahia & Lamzira, 2024; Costetti, 2001;
Koopman & Seliga, 2021; Epinat-Duclos et al., 2021). For example, Costetti (2001) demonstrated
that implementing NVC in three Italian primary schools led to improvements in the school’s
interactive climate, increased empathy, and the development of more effective communication
patterns. Similarly, Koopman and Seliga (2021) found that applying NVC among university
instructors and students effectively addressed needs related to respect and emotional regulation.
Hooper (2015) reported that NVC helped teachers avoid premature judgments and enhanced
emotional awareness in the classroom.

Given these considerations, classroom management and dealing with challenging student
behaviors, particularly for novice teachers, have become more difficult. Overcrowded classrooms
and generational differences among students pose serious challenges. Under such conditions,
adopting a communication-centered approach that addresses the deeper roots of behavior can be
both effective and facilitative. Accordingly, the present study hypothesized that a Nonviolent
Communication (NVC) training program can reduce interventionist disciplinary approaches and
enhance social problem-solving skills among novice teachers.

Methodology

This study employed a quasi-experimental design with a pre-test—post-test control group and a
follow-up phase. To control for background variables such as age, gender, and geographical region,
the statistical population consisted of female novice teachers who were graduates of Farhangian
University in Tehran and were in their first year of teaching in public schools in Tehran.

The research sample included 30 novice teachers from disciplines related to educational sciences
and counseling selected through convenience sampling. Participants were then randomly assigned
to either the experimental or control group. The instruments used in this study included the
Disciplinary Beliefs Questionnaire (Martin, Yin, and Baldwin, 1998) and the short form of the
Revised Social Problem-Solving Inventory (D’zull et al., 2002).
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Educational Intervention

To develop the Nonviolent Communication training package for novice teachers, relevant
theoretical literature, domestic and international research were first reviewed, and the framework of
the program was designed based on theoretical findings and the needs of the target group.

Participants in the experimental group received the training over 10 weekly sessions, each lasting
90 minutes.

Findings

Results of repeated measures ANOVA indicated a significant main effect of time for disciplinary
beliefs, demonstrating significant changes from pre-test to follow-up. The interaction effect of time
and group was also significant (p < 0.05). In the intervention group, the mean disciplinary beliefs
score decreased from 66.33 in the pre-test to 62.66 in the post-test and 63.93 in the follow-up.

For the variables negative orientation problem and problem avoidance, the main effect of time was
significant, indicating meaningful changes across measurement stages; however, the interaction
effect of time and group was not significant. Additionally, the main effect of time for impulsivity
was significant, and the interaction effect of time and group was also significant (p < 0.05). In the
intervention group, the mean impulsivity score decreased from 12.20 in the pre-test to 10.20 in the
post-test and 10.66 in the follow-up.

Discussion and Conclusion

Results demonstrated that the program significantly reduced interventionist disciplinary beliefs.
This finding can be explained by the shared theoretical foundations of Nonviolent Communication
and non-interventionist approaches to managing challenging student behaviors. NVC is a
humanistic educational approach emphasizing the creation of empathic relationships (Rosenberg,
2003a). Likewise, according to Wolfgang’s (2009) framework, the non-interventionist approach is
rooted in humanistic theory; as Rogers (1994) emphasized, students should develop self-control
and awareness rather than being subjected to continuous commands and prohibitions by teachers.

Regarding social problem-solving, findings indicated that NVC training had a significant effect
only on the impulsivity/carelessness component, while no significant effects were found for
negative orientation problem and problem avoidance, despite reductions in mean scores. This
outcome may be explained by the role of NVC in fostering mindfulness, which involves
nonjudgmental awareness and present-moment observation. Such awareness helps individuals
distance themselves from automatic and ineffective cognitive patterns (Segal et al., 2002) and
choose deliberate and adaptive responses instead of impulsive reactions (Teasdale et al., 2002).

Overall, findings suggest that Nonviolent Communication training is effective in reducing
interventionist disciplinary beliefs and impulsivity in social problem-solving. Future research may
further explore pathways for enhancing these competencies in teachers’ professional development.
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Table 1: Summary of the Nonviolent Communication Training Program Sessions, adapted from Rosenberg (2012)

and other related sources
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Figure 1: Trends in Mean Scores Across the Two Groups and Three Test Phases
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