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Abstract

This paper presents and analyses the views of Pinar and Eisner on traditionalism,
particularly the ideas of Bobbitt and Tyler. Pinar’s critiques of Tyler’s viewpoints are so
serious that they ultimately lead him to reject Tyler’s ideas. Eisner also critically examines
the thoughts of Bobbitt and Tyler, while simultaneously acknowledges both the limitations
and advantages of their perspectives. These two viewpoints yield different results and
implications. Initially, the paper discusses Pinar’s views on traditionalism and Tyler’s
ideas. After analysing and reflecting his thoughts, Eisner’s perspective on Bobbitt and
Tyler is introduced and explained. Through this analysis, the differences in Pinar and
Eisner’s judgments regarding traditionalism and its key theorists are highlighted.
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Introduction

Since the 1970’s, the views of traditionalists have been criticized by proponents of the
reconceptualization movement. Reconceptualization, described as an endless process; an
alternative to traditional curriculum design; a shift from the scientific model of curriculum
planning to an ethical and aesthetic one, and as an alternative to Tyler's rationale. It is also
seen as an effort to redefine the concept of curriculum in order to provide a new
perspective. Some authors have listed the main characteristics of reconceptualization. The
ideas of this movement are evident in the works of Pinar, though there are other scholars
who are not necessarily categorized as either traditionalists or reconceptualists. Elliott
Eisner is one of the most prominent among them. This paper aims to explore different
views on traditionalism and the key pioneers in this field. One perspective focuses on
reconceptualization with an emphasis on Pinar's ideas, and another, explores Eisner’s
thoughts.

Method

In this paper, a speculative method, one of the research methods in Edmund Short's
classification, has been employed. The aim is to examine the perspectives of two
curriculum theorists—William Pinar and Elliot Eisner—and highlight the differences in
their viewpoints.

Findings

Pinar has raised several criticisms against Tyler's views. Some of the most important of
these include: the inappropriateness of the four fundamental questions and the fact that
they were not proposed by Tyler; the claim of the death of curriculum development and the
emergence of a paradigm shift; and ultimately, the characterization of traditional
curriculum as ahistorical and atheoretical. These issues are addressed and analysed from
various perspectives in the paper. On the other hand, Eisner's position on the views of
Bobbitt and Tyler is also presented, with a focus on highlighting the differences between
Pinar's and Eisner's perspectives.

Discussion and Conclusion

Pinar's views often focus more on negating traditionalists than criticizing them. Phrases
such as the inappropriateness of the four fundamental questions and the fact that they were
not proposed by Tyler; the death of curriculum development; and the emphasis on the
ahistorical and atheoretical nature of traditional curriculum has a clear message. However,
Pinar's stance in recent years differs from what he articulated over four decades ago in the
conclusion of his 1978 article. In that article, after explaining the views of traditionalists,
conceptual empiricists, and reconceptualists, Pinar emphasized the role of various
curriculum approaches and stated: We are not faced with an exclusive choice between the
traditional wisdom of the field, conceptual empiricism, or reconceptualisation. In order to
this field to remain vital and significant for American education, it must cultivate its own
internal dialectic at every moment. It must also seek a synthesis; a collection of views on
curriculum that is simultaneously empirical, interpretive, critical, and liberating (Pinar,
1978).

While Eisner a critic of traditionalist thought, does not use criticism in a simplistic
sense and instead views it from the perspective of Behrens and Rosen (2011). For them,
criticism is not a list of complaints or shortcomings, but rather an in-depth analysis of an
argument to understand what is being said, how useful the key points are, what underlying
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assumptions exist, what issues have been overlooked, and what consequences can be
drawn.

Perhaps an alternative to Pinar's views could be found in considering the role of
traditionalists, especially Tyler, in terms of the concepts of verticality and horizontality,
which Pinar himself introduced (Pinar, 2007 & 2013c; Carson & Henderson, 2009). Pinar
defines verticality as a systematic effort to achieve a historical understanding of curriculum
studies by referring to prominent ideas in the field. He suggest that, this type of organized
study is achieved through biographical studies of individuals and their roles in the field of
curriculum. Pinar mentions studies by Jackson on the role of Bobbitt, Tyler, and Schwab in
curriculum studies as examples of verticality. He defines horizontality as a systematic
effort to understand the work of curriculum in the present moment. Horizontality refers not
only to the current set of conditions and intellectual contexts in the field, but also to the
political and social spheres that influence these conditions (Pinar, 2007). From the
perspective of verticality, curriculum experts like Bobbitt and Tyler have an important role
in the field. In fact, addressing the limitations and strengths of the ideas of pioneers like
Bobbitt and Tyler, offers opportunities for advancing curriculum studies. As a concluding
statement in this paper, it must be said that reconceptualization has been so impactful and
has had such a noticeable presence in the field of curriculum that denying the ideas of
traditionalists no longer seems necessary.
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